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Abstract 

This study investigates the experiences and challenges of lecturers and students in the English Tadris Study 

Program of IAIN Curup in using AI writing tools for academic work. Using a qualitative approach with 

purposive sampling, data were collected from one lecturer and ten students through interviews, supported by a 

preliminary pilot study confirming the integration of AI in academic writing practices. The findings reveal that 

AI enhances idea development, organization, syntactic accuracy, vocabulary refinement, and writing 

confidence, functioning as a cognitive accelerator that streamlines the writing process. However, significant 

challenges emerge, including shallow idea generation, rigid structures, machine-like language, inaccurate 

citations, limited access to premium AI features, and insufficient prompt literacy. The discussion highlights 

deeper pedagogical implications, particularly the shifting paradigm from “writing as creation” to “writing as 

collaboration,” emphasizing the lecturer’s role as mediator of ethical AI use. Psychological transformations 

also appear, where efficiency leads to dependency, forming a “comfort paradox” that threatens independent 

thinking and authorial identity. The study concludes with recommendations for institutional AI guidelines, AI 

literacy integration, equitable access, and pedagogical redesign to balance automation with originality. 
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INTRODUCTION 

Writing is a highly influential communicative practice that shapes individual expression and 

contributes to broader social development. It enables the structured articulation of emotions, 

ideas, and knowledge, and supports comprehension, documentation, and meaningful learning 

(Utami et al., 2023). Effective writing, however, requires more than technical ability; it 

demands adherence to compositional norms, critical thinking, and effective rhetorical 

strategies. With the growing integration of artificial intelligence (AI), tools such as machine 

learning and natural language processing are increasingly used to enhance writing fluency, 

efficiency, and instructional practices (Altmäe et al., 2023; Nazari et al., 2021). AI-based 

applications—including chatbots, automated writing evaluators, and writing assistants—aim 

to support learning and improve students’ writing development (Woo et al., 2024). Research 

demonstrates that AI tools in EFL contexts offer high efficiency, usability, and time savings 

for both teachers and learners (T. S. Chang et al., 2021; Gayed et al., 2022; Jeanjaroonsri, 2023; 

Zhao, 2023), particularly benefiting low-proficiency learners by providing timely feedback and 

writing support. 

Initial observations at State Institute of Islamic Studies (IAIN) Curup, Bengkulu, Indonesia 

show that students and lecturers incorporate AI tools to facilitate academic writing activities, 

consistent with trends identified by (Ouyang et al., 2022), who found that AI integration 

enhances academic performance, especially writing skills. Students rely on AI to overcome 
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difficulties in generating ideas and producing well-structured essays, while lecturers adopt 

these tools to support instruction. AI writing tools assist users through suggestions and 

feedback on language, syntax, content, and organization (Hosseini et al., 2024; Strobl et al., 

2019; Thorp, 2023). Educators also value AI-related professional development to strengthen 

teaching practices and address student concerns (Froemming, 2020). 

However, concerns persist regarding misuse and academic integrity. Scholars warn that AI 

tools can facilitate new forms of plagiarism, encourage the uncritical acceptance of generated 

ideas, and obscure personal voice and identity in writing (Burkhard, 2022; Prentice & Kinden, 

2018; Rogerson & McCarthy, 2017). From the perspective of technological determinism  

(McLuhan, 1964), AI reshapes writing habits by offering convenience but also fostering 

dependency. Students risk losing authenticity and rhetorical awareness, aligning with (Hyland, 

2015) view of academic writing as a social, discipline-bound practice. Lecturers face 

difficulties evaluating originality because AI tends to generate generic, context-neutral texts 

(Liu et al., 2023). Ethical dilemmas—such as plagiarism, lack of attribution, and diminished 

writing competence—have also been identified (Dwivedi et al., 2023). Given that technology 

is not morally neutral (Burkhard, 2022), appropriate guidance is needed to ensure responsible 

use, prevent plagiarism, and support students’ critical engagement with AI-generated feedback. 

Existing studies on AI-based writing tools in EFL contexts mainly highlight their 

effectiveness, efficiency, and positive learning outcomes. However, they often overlook the 

experiential, teaching, and ethical challenges that come with using these tools. There is 

especially little research on how AI writing tools impact students’ authorial voice, critical 

engagement, and adherence to academic writing standards. Additionally, there is little focus on 

how lecturers handle issues of originality, assessment, and academic integrity. Few studies also 

look at the views of both EFL students and lecturers in real classroom settings where AI use is 

informal and not tightly regulated. As a result, the ways AI writing tools are experienced, 

negotiated, and managed in higher education EFL contexts—particularly in developing 

institutional environments—remain insufficiently explored. 

Preliminary observations and pre-interviews at IAIN Curup further indicate active use of 

AI tools such as Grammarly, Quillbot, and ChatGPT by both students and lecturers for 

grammar correction, paraphrasing, idea generation, feedback, and instructional support. Signs 

of AI-generated writing appear in student assignments, while lecturers employ AI to enhance 

teaching and assessment processes. 

In response to this emerging phenomenon, the study aims to investigate the experiences 

and challenges faced by EFL students and lecturers in using AI writing tools. 

Academic Writing 

Academic writing serves as a structured medium through which scientific knowledge is 

communicated, evaluated, and advanced within a discipline. As (Altunkaya & Ayranci, 2020) 

notes, effective academic writing demands that authors address audiences who possess prior 

interest and foundational knowledge of the field, and that they present ideas through verifiable, 

unbiased, and well-organized arguments. This form of writing adheres to strict conventions, 

requiring clear thesis formulation, a deep understanding of the subject matter, and engagement 

with previous research through critical analysis and citation. 

Scientific writing is distinguished from other writing genres by its emphasis on explaining 

scientific concepts, methods, and cognitive processes such as generating new knowledge, 

analyzing and verifying information, and constructing meaningful conceptual relationships 

(Grogan, 2021; Lindsay, 2020). Through these processes, students develop critical thinking, 

logical reasoning, and problem-solving abilities that contribute to scientific literacy. This aligns 

with constructivist learning principles, which emphasize active meaning-making, personal 

interpretation, and collaborative engagement (Supriyadi, n.d. 2021). Empirical findings across 
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STEM education contexts further underscore the value of scientific writing in enhancing 

students’ conceptual understanding and argumentation skills (Belland et al., 2020; Belland & 

Kim, 2021; Kim et al., 2022). Thus, academic writing not only communicates knowledge but 

also develops the intellectual competencies essential for higher-order academic work. 

AI Writing Tools 

The growing interest in AI writing tools among EFL learners reflects the increasing 

accessibility and perceived utility of AI systems in supporting academic communication. These 

tools—ranging from automated essay scoring systems to grammar checkers, paraphrasers, and 

generative AI applications—provide assistance in producing text, generating ideas, and 

correcting linguistic errors (Chang et al., 2021; Gayed et al., 2022; Jeanjaroonsri, 2023; Zhao, 

2023). Their immediate, personalized feedback is particularly valuable for EFL learners who 

struggle with linguistic proficiency and require guidance in structure, coherence, grammar, and 

content development. 

AI systems evaluate writing by comparing learner-produced text against large corpora of 

high- and low-quality samples, allowing them to identify errors, suggest revisions, and enhance 

clarity (Hosseini et al., 2024; Strobl et al., 2019; Thorp, 2023). Research indicates that timely 

feedback from AI tools can improve students’ understanding of writing principles and support 

their writing development (Akgun & Greenhow, 2022; Nazari et al., 2021; Rudolph, 2023). 

These benefits make AI writing tools increasingly attractive for both students and lecturers in 

EFL academic environments. 

Lecturers’ and Students’ Experiences in Using AI Writing Tools 

User experience plays a crucial role in determining the effectiveness and acceptance of 

educational technology. According to Marx in Sumakul et al. (Sumakul et al., 2022), learners’ 

perceptions influence classroom practices, task design, and self-perceptions as capable 

learners. Similarly, in Biggs’ 3P (Presage–Process–Product) model, student experiences are 

central to learning outcomes, and the components of the model interact in an interconnected 

manner (Lizzio, 2022). Students’ intention to use AI tools is shaped by their perception of 

usefulness and ease of use, which in turn impacts actual usage patterns. 

Studies show that EFL students appreciate AI tools such as chatbots, grammar checkers, 

and story bots because they are accessible, user-friendly, and helpful in improving writing 

quality, enhancing confidence, and supporting independent learning (Bailey, 2021; Haristiani, 

2019). Many learners feel more comfortable interacting with AI than with human instructors, 

leading to greater willingness to engage in writing tasks. 

Lecturers, meanwhile, view AI as valuable for reducing administrative workloads, 

facilitating feedback, and supporting teaching in large classes (Holmes, 2019; Jia et al., 2020; 

Qin et al., 2020). However, their attitudes are influenced by pedagogical beliefs, teaching 

experience, familiarity with educational technologies, and perceptions of AI’s educational 

value (Luckin, 2016; So et al., 2019). Some lecturers remain cautious due to limited exposure, 

concerns about professional displacement, or uncertainty about how to integrate AI effectively. 

Thus, experiences vary, but both groups recognize AI’s potential when used critically and 

ethically. A summary of these experiences was provided in the preceding table. 

Lecturers’ and Students’ Challenges in Using AI Writing Tools 

Despite the potential benefits, both students and lecturers face notable challenges in using 

AI writing tools. AI offers features such as intelligent tutoring, automated assessments, and 

individualized learning, yet it cannot replicate the emotional connection, contextual sensitivity, 

and nuanced judgment provided by human teachers (Shidiq, 2023). Overreliance on AI may 

inhibit students’ creativity, originality, social interaction, and critical thinking. AI systems lack 

the capacity to fully understand learners’ diverse preferences and needs, which can lead to 

superficial engagement with writing tasks.  
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In developing countries, structural constraints pose additional barriers. Limited access to 

up-to-date devices, high costs of ICT infrastructure, insufficient bandwidth, and institutional 

budget limitations hinder sustainable AI adoption (Talebian et al., 2014). These challenges are 

compounded by lecturers’ limited AI literacy, low confidence, and feelings of overwhelm when 

required to learn new digital systems (Su et al., 2023). Without adequate training and support, 

lecturers may resist adopting AI tools or struggle to implement them effectively.  

As summarize, the challenges faced by students and lecturers highlight the need for 

balanced technology integration, capacity building, and improved infrastructural support to 

ensure meaningful and ethical use of AI writing tools in higher education. 

Overview of Prior Studies 

Several previous studies inform the present research. Utami et al., (2023) found that AI 

tools assist Indonesian students during the planning and drafting stages of academic writing, 

although they do not address all writing needs. Nazari et al., (2021)demonstrated that AI-

assisted feedback enhances behavioral engagement and improves academic writing skills 

among non-native English postgraduate learners. (Burkhard, 2022) reported diverse attitudes 

toward AI tools, noting risks of plagiarism due to inattentive use and the need for tailored 

instructional strategies. Akbarani (2023) emphasized that while AI supports academic writing 

instruction, improper use may produce negative impacts. (Gayed et al., 2022) showed that AI-

based tools like AI KAKU can help EFL learners navigate cognitive difficulties in writing, 

particularly those needing structured support. 

Compared to these studies, the present research differs in its dual focus on both experiences 

and challenges, and in its inclusion of both lecturers and students as participants within a higher 

education context. By employing interviews as the primary data collection method, this study 

provides a more comprehensive and contextually grounded understanding of AI writing tool 

use in academic writing practices at the university level. 

METHOD 

This study employed a qualitative research design to explore EFL lecturers’ and students’ 

experiences and challenges in using AI writing tools in academic writing contexts. Participants 

consisted of one English lecturer and ten EFL students from the English Tadris Study Program 

at IAIN Curup, selected through purposive sampling based on their regular use of AI writing 

applications such as Grammarly, Quillbot, and ChatGPT for academic writing tasks. 

Preliminary observations and informal discussions confirmed participants’ active engagement 

with AI-assisted writing. According to Sugiyono in Putri (2023), purposeful sampling is a 

technique used to consciously select a certain sample while accounting for predetermined 

characteristics. The sample size was deemed sufficient as data saturation was reached when 

additional interviews produced no new themes or insights. 

Data were collected through semi-structured interviews using protocols validated by 

English language experts from three universities. Interviews progressed from general to 

focused questions to elicit in-depth accounts of participants’ experiences and challenges. Prior 

to data collection, ethical approval was obtained from the relevant institutional authority, and 

informed consent was secured from all participants. Confidentiality and anonymity were 

ensured throughout the research process. 

Data analysis followed Creswell’s (2014) qualitative procedures, including data 

organization, iterative reading, coding, theme development, and interpretation. Interview 

transcripts were grouped by participant type (lecturer and students) and thematically 

categorized into experiences and challenges using a thematic analysis approach informed by 

Saldaña’s coding framework (Wicks, 2017) and Denzin and Lincoln’s analytic principles in his 

Handbook of Qualitative Study (Genot, 2018). Afterwards, trustworthiness was established 
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through credibility and dependability strategies, including expert validation of interview 

instruments, sustained engagement with the data, iterative coding, and the maintenance of a 

transparent audit trail documenting analytical decisions. 

FINDINGS 

This section presents the findings of the study, focusing on lecturer’s and students’ 

experiences and challenges in using AI writing tools for academic writing. Preliminary 

observations conducted prior to the study confirmed that AI tools were actively integrated into 

writing practices by both lecturer and students in the English Tadris Study Program at IAIN 

Curup. Building on these observations, in-depth interviews were conducted with one lecturer 

and ten students selected through purposive sampling based on their regular use of AI writing 

tools. 

Data analysis revealed two overarching categories: Experiences (A) and Challenges (B). 

To enhance clarity, coded abbreviations were used to represent each participant and theme, as 

summarized in Tables 1 and 2. 

 
Table 1. Abbreviations for the coded themes on Experiences (A) 

No Abbreviation Experiences 

1 A1 Idea Development: AI as a Cognitive Accelerator 

2 A2 Writing Organization: Formation of Cohesion and Logical Structure 

3 A3 Academic Language Structure: Improvement in Syntactic Accuracy 

4 A4 Formal/Informal Vocabulary: Accuracy of Language Register 

5 A5 Academic Writing Mechanics: Basic Precision versus Advanced Format Deficiencies 

6 A6 Creativity and Idea Evolution: Source of Inspiration, Not Substitution for Originality 

7 A7 Confidence in Understanding: Increased Sense of Security in Writing 

8 A8 Comfort and Efficiency of Use: Acceleration and Convenience 

 
Table 2. Abbreviations for the coded themes on Challenges (B) 

No Abbreviation Challenges 

1 B1 Idea Development Challenges: Generality and Lack of Depth 

2 B2 Organization Challenges: Rigidity of Rhetorical Structure 

3 B3 Language Structure Challenges: Machine-Like Output Issue 

4 B4 Formal/Informal Vocabulary Challenges: Contextual Inappropriateness 

5 B5 Writing Mechanics Challenges: Citation Failure and Advanced Academic Format 

6 B6 Funding and Access Challenges: Digital Resource Gap 

7 B7 Skill and Dependency Challenges: Need for Prompt Literacy 

 

Lecturer’s and Students’ Experiences in Using AI Writing Tools 

The findings addressing the first research question indicate that both lecturer and students 

generally perceive AI writing tools as supportive across multiple stages of academic writing. 

Lecturer “E” viewed AI primarily as a cognitive accelerator that enhances idea development, 

writing organization, and efficiency, while emphasizing the need for critical revision to 

preserve originality. She noted that AI tools help improve coherence, cohesion, grammatical 

accuracy, and formal vocabulary use, although the outputs are often general, mechanical, and 

limited in handling advanced academic formatting such as citation styles. AI was also seen as 

a source of inspiration that supports creativity without replacing students’ intellectual 

contribution, increases confidence, and accelerates the writing process, provided that 

overreliance is avoided. 

Students’ experiences largely aligned with the lecturer’s perspective. Most students 

reported that AI tools assisted them in brainstorming ideas, structuring essays, improving 

grammar, refining vocabulary, and correcting basic writing mechanics. AI was particularly 

valued for overcoming writer’s block, enhancing confidence, and reducing stress during 

drafting and revision. However, students consistently acknowledged that AI-generated outputs 

often required substantial refinement to achieve academic depth, contextual appropriateness, 
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and personal voice. While AI supported creativity and efficiency, students emphasized that it 

functioned best as a supportive tool rather than a substitute for critical thinking and originality.  

Lecturer’s and Students’ Challenges in Using AI Writing Tools 

The findings addressing the third and fourth research question reveal several 

interconnected challenges experienced by both lecturer and students. The lecturer “E” 

identified a series of interconnected pedagogical, linguistic, and technical challenges arising 

from students’ reliance on AI writing tools, beginning with difficulties in idea development, as 

many students depended too heavily on AI-generated content, which she perceived as overly 

general and lacking depth, making it harder for them to cultivate originality and critical 

thinking. She also struggled with issues of organization, noting that students often copied AI’s 

rigid and formulaic structures without adapting them to academic logic or revising them in their 

own words. In terms of language structure, “E” observed that students tended to accept AI’s 

grammatical outputs uncritically, resulting in writing that was correct but mechanical and 

lacking natural human tone. Similar problems occurred in vocabulary use, where students 

frequently selected AI-suggested words without evaluating contextual suitability, leading to 

inconsistent or inappropriate lexical choices that did not align with academic conventions.  

Challenges also emerged in writing mechanics, particularly in advanced academic 

requirements such as citation formats and referencing, where students tended to follow AI 

outputs blindly, despite AI’s frequent inaccuracies in paraphrasing and citation style. Beyond 

linguistic concerns, “E” highlighted access limitations, explaining that inadequate device 

support and the premium nature of many AI tools created inequities in students’ ability to 

benefit from AI-assisted learning. Finally, she emphasized that students’ insufficient prompt 

literacy and growing dependency on AI further complicated the learning process, as unclear 

instructions often produced inaccurate outputs and overreliance threatened the development of 

independent writing, analytical skills, and academic autonomy. 

Similarly, students reported challenges across idea development, organization, language 

structure, and mechanics. Many found AI-generated ideas repetitive and lacking depth, while 

AI-produced structures were often rigid and misaligned with their intended arguments. 

Although grammatically correct, AI outputs frequently sounded unnatural or overly formal, 

requiring careful editing. Students also struggled with citation accuracy and advanced 

formatting, noting that AI often failed to comply with academic standards. Students noted that 

AI often failed to produce accurate citations or adhere to standards such as APA or MLA, 

forcing them to manually correct references, punctuation, and stylistic inconsistencies. Beyond 

linguistic concerns, nearly all students faced financial and access-related constraints, since 

many AI platforms offered only limited free features and required paid subscriptions for 

advanced tools, while device limitations further restricted their ability to utilize AI effectively. 

Finally, a major challenge involved prompt literacy and dependency, as students struggled to 

formulate precise instructions, leading to irrelevant outputs, while others expressed growing 

reliance on AI that weakened their confidence and independence in academic writing, 

highlighting the need for balanced use that supports rather than replaces human creativity and 

critical thinking. 

 

DISCUSSION 

With all of the coding theme had been explained above, and by joining and matching the criteria 

examined beforehand, the interpretation process of this study revealed several points that be in 

accordance to the previous study as well as revealing some of keypoints that answered the 

questions raised in preliminary section. 

Overall, all of the research subjects discussed a contrastive yet supporting topic about both 

experiences and challenges lecturer and students faced while using AI.  
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The most intriguing finding is the dualistic use of AI in writing academic work. Although, 

it has a non-questionable efficiency when it comes to writing efficiency, even removing 

technical barrier, yet it contains risks to academic authenticity. There were also a notably 

increase in efficiency and confidence while writing academic work as AI automate mechanics 

correction and also could generate initial ideas to make the writing process flows smoothly. 

However, reliance on this efficiency resulted in the decline of personal creativity and the threat 

of losing authorial autonomy. By framing AI use as a shift from “writing as creation” to 

“writing as collaboration,” this study extends prior findings (e.g. Chang et al., 2021; Gayed et 

al., 2022; Jeanjaroonsri, 2023; Zhao, 2023) by theorizing how AI reshapes the epistemological 

nature of writing itself, rather than merely improving writing performance. This finding was 

an intriguing topic to be researched, especially to predict how this shift could affect the 

academic world. 

Next, challenges with the skill while communicating with AI, marked a significant gap in 

AI usage. One finding could be summarized as “the quality of AI output determined by its 

input.” Not only data, but also prompt; which are needed both by lecturer and students at 

English Study Program of IAIN Curup. Several subjects had also encounter unclear result, too 

general ideas and even rigid structures, which support why skill and dependency challenges 

arise. Subject of the research also revealed that the vital skill that they need is the Contextual 

Prompting Skill to communicate with AI, and Critical Vetting Skill to identify output that 

unnatural or not comply with academic ethics. This finding refines existing models of AI-

assisted learning by positioning prompt literacy and evaluative judgment as core mediating 

variables. 

On the aspect of Funding and Access Challenges: Digital Resource Gap, the subject of the 

research raised an issue about AI use is deemed important, then access to premium features 

especially those related to integrity of the academic work should be treated as basic resources. 

For example, campus could adopt research integrity method of SCOPUS paper submission 

requirement to the academic work administration or management. In one of the challenges, 

subject of the research revealed that lecturers and assessments must be designed to be 

dynamically work with comply or critically focused on some indicators that couldn’t be 

automated such as critical analysis of AI generated ideas, or testing their prompting skill. This 

approach will cultivate the ability of critical thinking of the students themselves. The 

comparison of user roles and pedagogical issues, summarizing the suggested directions for 

intervention are presented in the Table 3 below. 
 

Tabel 3. The comparison of user roles and pedagogical issues 
Aspect Summary of Interview Results Suggestion / Implication 

Lecturer Students 

Focus on Idea 

Quality 

Lecturers emphasize the importance 

of originality and critical depth in 

student writing. They see AI as a 

tool that can inspire ideas but must 

not replace authentic intellectual 

effort. 

Students often use AI to 

overcome writer’s block or 

generate general ideas but 

struggle to refine them into 

specific, critical arguments. 

Integrate guided activities that 

teach AI idea refinement, 

emphasizing critical 

engagement rather than direct 

adoption of AI-generated ideas. 

Focus on 

Revision 

Lecturers highlight that AI outputs 

should be revised for structure, 

coherence, and linguistic accuracy 

while maintaining the author’s 

personal style. 

Students tend to depend on 

AI-generated language, 

which often results in rigid, 

unnatural expressions and 

limited stylistic variation. 

Provide revision workshops 

focusing on stylistic flexibility 

and natural language 

adjustment to eliminate 

machine-like tone and foster 

authentic voice. 

Primary Risk The main risks identified are loss of 

creativity, academic dishonesty, and 

over-reliance on AI. Lecturers 

worry students may not develop 

their own writing identity 

Students acknowledge risks 

such as dependence on AI 

tools (B7), limited access to 

premium features (B6), and 

rigid sentence structures 

Implement AI literacy programs 

that teach responsible, 

transparent use, along with 

institutional fair access policies 

to prevent inequality. 
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. 

(B3). 

Critical 

Competency 

Lecturers expect students to 

critically evaluate and edit AI 

outputs, integrating their own 

reasoning and supporting evidence. 

Students admit they often 

accept AI results without 

adequate verification or 

source evaluation. 

Encourage the role of student-

as-editor: promote critical 

editing skills and source 

verification as part of academic 

writing assessment. 

Ethical 

Awareness 

Lecturers are concerned about 

plagiarism and authorship ethics 

when students use AI without 

acknowledgment. 

Students have limited 

understanding of ethical 

citation or transparency 

when integrating AI-

generated text. 

Include modules on ethical AI 

citation, authorship integrity, 

and responsible tool use within 

writing courses. 

Feedback and 

Guidance 

Lecturers find that AI-assisted 

drafts allow more focus on content 

feedback rather than basic grammar 

correction. 

Students appreciate AI 

feedback but often lack 

lecturer guidance on how to 

improve AI-generated texts 

effectively.  

Strengthen human-AI feedback 

integration by combining 

lecturer mentoring with AI-

generated suggestions. 

Skill 

Development 

Impact 

Lecturers note that excessive 

reliance on AI limits linguistic and 

reasoning skill development. 

Students feel AI helps with 

efficiency but reduces writing 

effort and critical learning 

experience. 

Balance AI use with manual 

drafting stages to ensure 

genuine skill acquisition and 

reflection. 

Pedagogical 

Direction 

Lecturers agree that AI should be 

pedagogically framed as a support 

tool, not a replacement for cognitive 

effort. 

Students express the need for 

clear guidance and 

institutional policy on 

acceptable AI usage. 

Establish curriculum-level 

integration of AI literacy, 

including usage boundaries, 

critical reflection, and ethical 

standards. 

With all of the discussion above addressed each of the thematic category of analysis results, 

several findings of this study are not mentioned in the aforementioned research. For example, 

the work of Hosseini et al., (2024); Strobl et al., (2019); and Thorp, (2023) concluded that 

student seek feedback in the aspect of structure of their writing, however in this study, several 

subjects lack AI Literacy which discourage them to use AI to learn the structure of their work. 

Some finding of this study also supports Luckin’s (2016) work, in which they raised a fact 

of risk of AI to the Professional life, which in academic profession, in researcher opinion, could 

began with risk of AI on academic authenticity. Not only that, increase in efficiency are also 

influenced by various variables, which support Prentice & Kinden (2018) study. Moreover, 

researcher raised several gaps in the related findings section, span from essential requirement 

in using AI (Utami et al., 2023), its feedback (Nazari et al., 2021), and attitudes in using AI 

writing tools (Burkhard, 2022). All are mentioned and support by the finding of this study. 

Furthermore, this study also highlighted an underexplored pedagogical implication 

regarding the role of lecturers as mediators between AI and academic writing ethics. The 

findings show that while lecturers act as facilitators who encourage students to critically use 

AI, they are also responsible for redesigning instructional strategies that balance automation 

and originality. This aligns with the concept of AI-augmented pedagogy, where human 

oversight becomes an ethical anchor that ensures AI functions as a scaffold rather than a 

substitute for intellectual engagement. The lecturer’s challenge in maintaining students’ 

originality underlines the necessity for explicit guidelines on ethical AI use, reflective writing 

exercises, and transparent acknowledgment of AI assistance within academic institutions. This 

dimension, which has not been thoroughly examined in previous studies, provides a concrete 

direction for the development of AI-integrated writing pedagogy that promotes critical 

awareness and accountability. 

Another critical aspect uncovered by this study relates to the psychological and cognitive 

transformation in the writing process caused by AI use. Students’ reliance on AI not only alters 

their writing behavior but also affects their self-perception as authors. The balance between 

confidence gains and dependency risk signifies the emergence of a “comfort paradox,” where 

ease of use can simultaneously hinder independent thinking. This psychological dependency 
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intertwines with cognitive laziness, as noted by several participants who experienced difficulty 

writing without AI assistance. Such findings call for the incorporation of metacognitive AI 

literacy in writing curricula, aiming to train students not just in technical skills but in reflective 

self-monitoring when using AI tools. This framework ensures that while students benefit from 

AI’s efficiency, they remain critically aware of their role as the principal creator of meaning in 

academic texts. 

With all the supporting theory above, researcher may infer from this study that the role of 

AI in education possess the same value and risks to the results of academic work. While it 

could improve the quality of one’s work, on the other hands, institutions required to keep the 

pace of management and authenticity administration, especially on students’ works, to maintain 

academic ethics at any cost. 

 

CONCLUSION 

The rapid advancement of AI in academic writing has significantly reduced technical barriers 

and enhanced students’ productivity, yet it also raises concerns about declining critical thinking 

skills and writing autonomy. Lecturer in the English Tadris Study Program views AI tools as 

supportive aids that improve efficiency, language accuracy, and idea generation, while stressing 

that AI must remain secondary to genuine intellectual effort. In addition, students perceive AI 

as helpful for overcoming writer’s block, organizing ideas, and refining grammar and 

vocabulary, although many become overly dependent on it, leading to reduced creativity and a 

shift toward “writing with assistance” rather than independent creation. Besides, lecturer also 

struggles to preserve students’ originality, ensure fair assessment, and manage ethical risks such 

as plagiarism and overreliance, problems exacerbated by the absence of institutional AI literacy 

guidelines. Meanwhile, the last finding reveals that students face shallow idea development, 

rigid structure, vocabulary inconsistency, citation inaccuracies, limited access to premium AI 

features, and weak prompting skills, resulting in generic or ethically problematic outputs. 

Overall, this study confirms existing findings while highlighting crucial gaps for future 

research, including the need for stronger academic integrity safeguards and deeper investigation 

into the paradigm shift from human-centered writing to AI-assisted composition. 

Based on the study’s findings, several recommendations are proposed to support 

responsible AI integration in academic writing. Institutions should develop clear ethical 

guidelines, embed AI literacy into curricula, ensure fair access, and reinforce academic integrity 

systems. Lecturers need training in AI-informed pedagogy and should design assessments that 

promote critical thinking, effective prompting, and reflective engagement. Students are 

encouraged to sharpen their prompting and evaluation skills, using AI as support rather than a 

substitute for creativity and independent thought. Future research should explore institutional 

safeguards for academic integrity and examine the shift from “writing to create” toward 

“writing with assistance.” Overall, AI should function as a pedagogical scaffold that enhances 

human intellect and ethical awareness while maintaining authentic academic writing. 
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