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Abstract

The research was aimed to find out whether or not there was a significant difference in students' writing
performance from descriptive passage between learners who were practiced using the Process Writing
Approach and those who were not. The design of that research was used quasi-experimental. Participants
selected from X TKJ 3 were the experimental group and X TKJ 2 were the control group. Instruments of this
study used written test. There were five topics about the descriptive text in which students chose one of the
issues. A paired sample t-test and independent-sample t-test were used to investigate the data. The outcome
acquired from the paired sample t-test confirmed that students' writing achievement increased in the descriptive
text after using the process writing approach. Independent-samples t-test analysis revealed that py.. (0.008)
was lower than &4, (0.05). Further analysis indicated a significant difference in students' writing performance
from a descriptive passage within learners who practiced using the Process Writing Approach.

Keywords: Process writing approach, writing, descriptive text

INTRODUCTION

Writing is a way of interaction in the form of written form. By hand, students can
explore ideas, opinions, and knowledge during the process of learning. Hence, writing is
considered a necessary skill. Anggeriyanti (2017) claimed that writing is an essential element
that should be taught because writing is the fundamental language skill. Good writing is
widely becoming recognized as a crucial skill for education, business, and employment
(Susanti & Novia, 2016). Hence, good writing is fundamental to communication that can be
used to organize systematically thought so that students can communicate opinions, thoughts,

and ideas effectively.

Unfortunately, writing is difficult and complicated for students when they need to
finish the writing task. In doing a writing task, students find difficulties in accomplishing
their composition. They have a poor vocabulary, low ability in applying grammar items,
mechanics, organization, content, and style (Umamah & Cahyono, 2020). It is in line with
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Farooq et al. (2012) found that some students got problems doing English composition

because the lack of vocabulary. They made mistakes in grammatical patterns and mechanics.

Furthermore, students get some problems in the beginning to write a paragraph based
on the topic. It is a challenging task for students to organize their ideas well in a piece of
writing. Regala-Flores & Lopez (2019) reported that one of the daunting challenges L2
students face in writing is incorporating source information into their composition. Alshakhi
(2018) stated that writing is the most challenging ability since pupils learn to focus more on
essay and the grammatical rules. On the other side, Irawansyah (2016) explored that the
students wrote shorter sentences to develop paragraphs; the supporting sentences did not
support the main idea; the section lacked coherence and unity. Students found problems with
their ability because they felt that they were not good writers and could not write well
(Setyowati, 2017).

On the other hand, a descriptive text is one of the genres that should be learned. A
descriptive text is a kind of genre that describes people, places, and things. It provides a
detailed explanation of the characteristics of a person, location, and item. In developing
descriptive paragraph, text construction requires the students to describe a specific thing, a
person, or place. Even though it looks simple to tell something or someone, students still need
more guidelines to compose the text. They should be concerned about the characteristic and
element structure from this genre (Harlena, 2019). Further, identification and description are
included in the descriptive text. Identification is the process of determining how to identify
an object. The description is a way of conveying information about the object (Fitriani et al.,
2019).

Nonetheless, writing descriptive text is not an easy task because students need to
describe specific characteristics. According to Husna (2013), some students could not
develop ideas and could not distinguish and represent an object in organizing thoughts.
Students got low achievement in writing paragraphs about descriptive text since they lacked
linguistic features, vocabulary, and grammatical rules (Haerazi & Irawan, 2019). Therefore,
Kirana et al., (2018) found that students had difficulties organizing ideas and content,

coherence and mechanics in developing descriptive paragraphs (Kirana et al., 2018).

Process Writing Approach (PWA) can propose to help students composing descriptive
text. According to Dokchandra (2018), PWA is a way that highlights the process of writing.
Meanwhile, PWA is a writing process where students concentrate on their writing process, or
what the authors do, rather than on the final product's appearance (Hartono et al., 2019). A



process-based approach is an approach which helping students to organize their ideas in
systematically stages to produce coherence and unity paragraph (Qomariah & Permana,
2016).

PWA takes the students throughout the planning, drafting, polishing, and editing
(Yeung, 2019). Rusinovci (2015) stated that prewriting activity ordinarily includes
introducing ways to encourage the pupils to discover and take within each material. Before
concentrating on a complete output, pupils demanded various sketches of the composed task.
Discussion and feedback from readers would encourage students to improve their outlines.
Rewriting and correction are necessary for typing, and editing is an on-going multi-level rule.
Consequently, the outline rules involve producing opinions (prewriting), drafting the first
design with stress toward content (determining interest), and drafts to improve concepts and
communicate them. The composer, the topic, and the plan, and the varied script are the

principal components for literature rule.

Additionally, thoughts, plans, and order fluency are characteristics in the process
writing approach (Pour-Mohammadi et al., 2012). According to Xu & Li (2018), students
involve doing step by step by collecting concepts, planning, and editing. By using Process
Writing Approach (PWA), writing should continually draft and revise towards the finished
product (Jalaluddin, 2019). Thus, PWA gives students opportunities to organize, critique, and

interpret something they become signed on (Akinwamide, 2012).

Furthermore, Agesta (2016) claims that PWA involves developing the rule of writing,
prewriting, outlining, reviewing and editing, and displaying written text. Wulandari (2014)
explained that PWA covering prewriting, drafting, reviewing, and editing helped students
compose better writing and develop their critical thinking. PWA helped students understand
writing descriptive text because it made them easier to explore ideas and knowledge to write
their composition (Amalia et al., 2019). Through the writing process, students become more

confident and discover how to generate ideas into their good written text (Sheir et al., 2015).

Moreover, Aver (2018) argued that students may use PWA to express their thoughts,
gather knowledge, and develop their vocabulary and grammar. According to Nabhan (2016),
PWA helped students improve their ability because it involved some step activities such as
prewriting, writing the draft, polishing, editing, and publishing. Using PWA in writing class,
students can generate information and knowledge to build sentences that supported main

ideas.
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Therefore, Process Writing Approach (PWA) can apply to guide composing

descriptive passage. Hence, this study assessed the process writing approach's impact on a
descriptive manuscript's learners' writing performance. This study was aimed to examine the
next research question: "Is there a significant difference in learners' writing performance
regarding descriptive paragraphs within the students who practiced using the Process Writing

Approach and this from those who are not?"

METHOD
Respondents

The participants were tenth grade students of SMK N 1 Kayuagung. The subjects
were selected through a purposive sampling method. The criteria to determine the sample
were as follows: the same English teacher taught them, and each class's total number was
similar. Two groups of the subject decided by using the lottery, namely the experimental
class (X TKJ 2) and the control class (X TKJ 3). Each group consisted of 31 students.

Instruments
A written test was used to collect data. There were five topics about the descriptive
text in which students chose one of the issues. The students applied writing test twice, namely

pretest (before treatment) and posttest (after treatment).

Procedures

This research's procedure consisted of giving a pre-test to students of both groups,
for those experimental group (teaching writing descriptive text using process writing
approach) and for those of the control group (no treatment) and giving students of both
groups a post-test. Two inter- raters assessed the written test results using a rubric for writing

descriptive text.

Data analysis
T-test was used to assess the data. In each category, data from the pre-test and post-
test were analysed using a paired sample t-test. To compare data from the experimental and

control groups, an independent sample t-test was used.



FINDINGS AND DISCUSSIONS

From the computation of the paired sample t-test within the experimental class, the
pretest score was 6.7, while the standard deviation was 1.0273. The average score from the
posttest was 7.5, while the standard deviation was 1.2149. Since pyaie (0.000) was lower than
Gvaiee (0.05); thus, there was progress in writing achievement of descriptive text after taught
using the process writing approach. The experimental group students improved better after
practicing typing descriptive topics by using the process writing approach to generate and
organize their ideas in the prewriting stage. Before they wrote, students did brainstorming
ideas through mind mapping. They listed the images as much as possible without thinking
whether it was appropriate or not the topic. By doing prewriting stages, students could
enlarge vocabulary and develop their ideas to write the first descriptive text draft. Students
also could improve their linguistic features, grammar rules, and mechanics in revising and
editing stages. As a result, students could organize their ideas well and compose better for

their composition using PWA.

From the control group's paired sample statistics computation, the average score
pretest was 5.8, while the standard deviation was 0.8707. The average score from the posttest
was 6.8, while the standard deviation was 1.0521. Therefore, the average rate from the
posttest did better than the average rate from the pretest. Since pyae (0.000) was lower than
Gvaiie (0.05); thus, there was an improvement in writing achievement of descriptive text after
taught without the process writing approach. Although the control group students did not
guide through process writing, they improved since they kept practicing writing tasks.

From the calculation independent samples t-test, the finding t-obtained was 2.819,
and the critical value of the t-table was 2.0003, p<0.05 at the significance level, and degree
freedom (df) 60. It showed that pyae (0.008) was lower than dyae (0.05), it is indicated a
significance difference in learners who were taught to write descriptive passages using

process writing approach.

Using PWA, students trained to do prewriting, drafting, revising, and editing; thus,
they explored their thoughts, ideas, opinions, and perceptions before writing a composition.
Students applied mind mapping to discover ideas as many as possible without thinking
inappropriate information in the prewriting stage. Students learned more about how to
brainstorm and generate ideas that developed sentences to support sentences. After did
brainstorming ideas, students wrote the first draft. This activity involved students in writing

accurately and made them tended to have a writing habit. The next step, students did revise
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and editing, which built students' cooperative activities. By reading their classmate draft,

students could correct the grammar rules and mechanics mistakes they wrote.

At last, students completed the final draft. This process built students' self-confidence
naturally. As indicated by Wulandari (2014), the process writing approach changed students'
behavior. They joined and involved discussion in having better ability in writing. By applying
the process writing approach, students can read again and rewrite the draft and correct the
mistakes (Sheir et al., 2015).

Through PWA, students were motivated to re-examine assignments, admit whatever
peers and teachers tell concerning the script, rearrange ideas, select contextual words, use
proper punctuation, and delete vague ideas. Hence, PWA could help students explore and
organize thoughts, enrich vocabulary, and improve grammar rules and mechanics. It
supported by (Avci, 2018) PWA enabled students to express ideas, gather information, and
improve their vocabulary and grammar. In summary, PWA increased students' ability to
compose a descriptive paragraph. PWA can be used as an alternative strategy to encourage

students to develop their writing abilities.

CONCLUSION

The current study indicated that pyawe (0.008) was lower than dyae (0.05).
Consequently, the work confirmed a significant difference in writing performance among the
pupils taught by the process writing approach. With implementing PWA, students were
triggering to explore ideas and develop thinking critically. Using PWA, students trained to do
recursive steps, namely, prewriting, drafting, revising and editing, and producing final tasks.
This process made students more focused on writing a better paragraph. PWA helped
students organize their ideas, generate information, and develop vocabulary and grammar,
and mechanics. In conclusion, students got better achievement in drafting a descriptive topic

because they practiced using Process Writing Approach (PWA).

This finding suggests that an English teacher can apply the process writing approach
to guide the composing descriptive passage. By implementing a process writing approach,
learners can follow recursive stages to help students generate and organize their ideas for to

create a well-written form.
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