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Abstract

Tujuan dari perelitian ini adalah uniuk mengetahui apakah metnde 1eam
Garne Tournament efektif dalam perbaikkan kemarmpuan mendengzar siswe
pada keles delapan siswa dari Madrasah Tsanawiya (M) Paneasila Bengkulu
pada tahun ajaran 2013/2014. Penelitian ini menerapkan metode Penelitian
Tindakan Kelas (PTK). Dalam penelitian ini, penaliti mengambil responden

kelas ﬂui: mereka terdin dari 24 siswa. Dala dikumpulkan dar tes listening
pada pre-assessment, cycle 1, cycle 2, and eycle 2. Hasil menunjukkan banwa
terdapat perbaikkan nilai kemampuan mendengar darl pre-zssessment ko
cycle 1 ke epele 2 sampai eycle 2 dengan menggunakan metode Team Game
Tournament (1GT). Pada pre-assessment, terdapar 54,17% atau 13 siswa gagal
dalam |istening, 20, 83% alau 5 siswa lemah dalam listening, dan 25% alau 6
slswa sedang dalam listening. Pada cyele 1, terdapat 37.5% atau © siswa gagal
dalam listening, 16,7% alau & siswa lemah dalam listening, 37,5% atau ¥ siswa
sedang dalam listening, dan 8,3% atau 2 siswa bagus dalam listening. Pada
cycle 2, terdapat 20,83% atau S siswa gagal dalam listening, 4,17% atau 1
siswa lemah dalam listening, 41,7% atau 10 siswa sedang dalam listening, 25%
Atairh siswa bagus dalam Lstening, dan 8,2% atau 2 siswa sangat bagus daiam
listening. Pada cycle 3, terdapat 4,17% ztau 1 siswa gagal dalam listening,
4,17% otau 1 siswa lemah dalam listening, 5% ataw & siswa sedang dalam
listering, 33,33%% atau B siswa bagus daam listening, dan 332,33% otou 8
siswa sangat bagus dalam listening. Hasil menunjukkan hahwa tedapat
perbaikkan dalam selinp oycle vang menunjukkan babwa metade Team Game
Tournament [TGT] o fektif untuk digunakan dalam kemampuan mendengar.

Kata Kund : Mengajar, Kemampuan Mendengar, Team Game Tournament (TGT),
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INTRODUCTION

Language is a media to communicate which form a system of sound symbeol
which is resulted by human's saying eguipmaont, As we know that language consists of
words or word collection which themsclves have meaning that are abstract relation
between words as a2 symbel wth object or concept which is reprosentative by word
collaction or wvocabulary, Expar of lanzuage sob iUt with alphabet and follow with
explanation of meaning and then is made a diclinary or lexcon, The function of
tanpuage is 3 communication’s media or media to give information, express mind and

feeling.

Every country, region, ocean, sland, etc has different languages. For examgle;
Indanesia and England have different languages or Indonesia and Malaysia have almost
simnilar language. In Indoncsia, English is as foreign language but in Malaysia English is as
tha second language. in the world, Frglish admit as the International language.
Therefore, all of countrics ebligate to learn Enplich, its function is in order 1o speak with
people in other countries. Each language has four skills that is stening skill, writing skill,

reading <kill, and speaking skill.

English Is the first foreign language now being taught in Indonesia. it is based on
the Regulation of Ministre of Education and culture Mo, 0S6/1967 [Kartono, 1976:
Alwasilah, 1997} regulating the status and function of English. It has been used as the
first foreizn language in lndonesia since 1955, Halim (1976:146) argue that English has
some official functions in tndonesia: {1} Means of communication among nations, (2)
means of development supporter of Indonesian language to become modern language,

and (3} mean: of seience and technology transfer for national development.

As it is known that, listening is as one of the hasis for the development of all
other skills and the main channal through which the student makes initial contact with
the target language and 115 culture. Communication happens if there is an intesacton
hetween the speaksr and the listcner. Therefore, listening comprehension activities
hve 3 direct and imporbnt relationship w the amount and guatity of speaking skill
Successful listening far language learners depends on many factors such as rhe

krowledpe of the lznguags. buckground knowledge (Muijis, 2004], Usually in listening




subjoct, students got low score. Many factars or prablams which influsnee of students in
listen'ng subjocts tll get bad scare. They arc studeats’ motivation of listening is low,
consider listening is easy material whareas thoy rarely listen of foreiga language, there
are many schools do not have language laboratary, methed used alwzys the same with
fust lister: tape recorder erd answes some guestions, and it mzkes studenls bored in

listzning subject.

Sudrajat (2008:1) say that method is learning procedurs which is focused on the
purgase zchicvement. Technigue s explanation of lesrning methed, According to Majid
{2005:16), “Teaching is a way how preoares learning expericnce for students. |n other
words, teaching Is a process which is done by teachers in guide, help, and aim students
1o fave learning experience. Teaching method always is applied in every Leaching and all
of subjects not except English subjset. In English, there are some teaching methods that
are silent way, investigatinon group, jigsaow, TGT, class discussion, debate, gaming and
stimulation, flash eards, (lowcharts, intervicws, models, drema or role playing,

brainstorming and s on,

Team Game lTownament (TGT) method developved by David De Vries
and Kcith Edward. TGT method 15 the first leaming {rom Jhon Hepkins (Slavin,
2008:13). This method 15 a coorpsralive approach wath the team which develop
coorpoerative mterpersonal. In other word TG 15 one of the coorperative learning
lypes which pul the student in study eToups which has member around 5 10
students with ability, penre, and ethnic group or rems are different.

lhe main abjective of listerung comprehension practice in junier high school
level is that the students should learn to fonction successfully in real life situations. in
detail, the purpose of listening activity is Lhatl the students are able to do the instroction

or to gain information from differest kinds of listening toxts of genres

Based on the rescarcher’s observation in a school, the researcher saw that
students’ listening abitity was so low beause the teacher just used one method in
listening subject thet is just hearing the taae recording which make studonts boring.

Begin irom there, Lhe researcher has idez to use other method in listening subject.
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That's why in this research, the researcher wants to improve students’ istening skill by

using Team Game lournament method.

DISCUSSION
Listening Skill

Listening is the receptive skill in (he oral made. According to Nunan {1998},
“Iore than 50 % of the student’'s time In learning foreign language will be spent Lo
listering”. In listeming, we just take the important point, in other word listening is a skill
which is very little comprehended and was very ignored from the others skills {listening,

writing, reading and speaking] in languzge ¢lass.”

Based on Oxfurd {1593:206}, "Listening is a complex problem to selve kil
listening involve the comprehensian about meanings words, phrases, clauses, sentences,
Jnd connacted discourse.” Listening is onc of skills In language learning which

comprehend through listening or earring as media in this skill.

Listehing is like wverbal noun. As a Verbal noun, listening means that
understanding oral or spoken language. The form of vorb which appropriate from
listening is to listen way to hear and to pay attention {Hernby, 15387 : 496), In addition,
Webster (1974:410) say that "To listen is to pay attention in order to hear”
Eurlhermorn, Yudanarso {1986 : 3) states that listening is a perceptive skill in
understanding the spoken language. Geddes (1981 ¢ 799 cited in Yudanarso (198G : 8},
say that “Listening refers to the ability to understand how a particuiar sentence relates
with has been said and its function in the cammunication. In this step, listener chooice

the thing which relevan to purpose and reject the thing which is not relevan.”

listeriing is the natural basic to speak; the earhy step of language development in
a persan's first language {and in naturalistic acquisition of other languages] are
depandent on Lstening. The first language epaaker need the instruction to read and
writing, but nel like thal with Hsiening and saeaking because this skill autematically is

gat from native speaker. Similarhy, zecording to Wind2 (1981), “In second langusge
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learning, several writzrz and researchers in the early 1980s suggosted that listening had

a very important role.” Because evervthing always begin frorm listening.

Types of Listening Activities

Eroording to Goh [2002), “there are five types aof listening accerding to the
purpose of listening”. ihese five tvpes are: Discriminative listening, Cormprehensive

listening, Therapeutic listening, Critica’ listening and Appreciative listening.
a.  [iscriminative Listening

Discriminative listening is where the ohjective is to distinguish sound
and visual siimuli. This objective doesn't take into acceunt the meaning; instead
the focus is largely on sounds, In @ basic level class tnis can be as simple as
distinguishing the gender of the speaker or the number of the speakers ete. As
mentioned before the focus is not on comprehending; but on accustoming the
sare to the sounds. If cne thinks shefhe can see that this is where L1 lislening
begins - the child responds te sound stimulus and soon cah recognize ity
paronts' vaices amidst all other voices. Depending an the level of the students,
the listening can be discriminating sounds to identitying indreidual words.

b. Comnprehensive Listening

Comprehensive listening where the focus is on ‘understanding the
message’. Tha writers consider this as the basis for the next three lypes of
listening. |lowever, the problem can come in the ferm of ‘understanding’.
Dependimg on many factors (bolh individual and souvial} students can and up
understanding the same message i different, different ways. Lot of waork in
teaching listening in the classroom has te happen here in facilitating the

students to deveiop their cormprehensian skills.
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¢. Therapeutic Listening

Therapeutic li<tening - is one kind of listening where the Yistener's refe is
to be 2 sympathetic stener without muoch verbal resoonse, o this kind of
listening the listener allows somcbady to talk through a problem. This kind of
islening is very imporiant o buildiog good interperseaal relations,

4. Critical Listening

Critical listaning ts the fourth kind of listening where listeners have to
evaluate the message. Listeners have to critically respond to the message and
give their opinion.

e Appreciative Listening '|

Appresdative listening where the focus is on enjoying what one listens.
Here my siudents raised the point that when they listen to Cnglish music, even if

they den't understand, they still erjoy thercby challenging the nofion of

comprehensive listening as the basis far other three types of listening. Then we
reflocted on the practice of istening to songs in the l[anguoge lab. Generally my
ctudents listan to the songs once and try to make out the |yrics before listening
3 second time with the lyrics. Then they recalled that they appreciated the seng

better during the second time and were able to soe the refation between how

ane would enjoy something that s/he is able to make sense of. Goh [2002)

Furthermore, (Bocbe and Mastersom, 2006) and (Glatthorn and Adams,
1994} state ihat there are three iypes of lisiening: as identifying the following

Lthree types of lstening:
A, Hearimg

This s the simple phystcal act of having sound waves enter our cars and

Garfunkel sang in “The Sound of Silence™ abou “people hearing Bul Bot

listening.” and this s really what Glatthorn and Adams sere referiing .

a
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a.  Analyzing

Beyond simply receiving sound waves, lisieners may employ
eritical judgment o ascertain the purpose behind a speaker’s messazeis).
In 5o domg, they may consider not only the content of the message, but

also s slated and unstated intent. its context, and whal kind of persuasive

stratepy the speaker may be using it as part of.

b.  Empatluzing

Fmpasthizing requircs thal a lislener not only discern a speaker’s
mtention, but alse with hold judgment about that person amd see Uhings
from hig or her perspective. Once this is accomplished, it may be possible
to respond to the speaker with acoeplanee.

I'hose activities can be used when we do listening comprehension.

Stages of Listening

Figure L. Stages of Listening

.,
;
Stage 1 Stage 2 Stage 1 Stage i Slage §
Raceiving nderetanding Ramembaring Evaluating Feedback
Joseph Devito (2000 divided the listening process into live stages.
They are: receiving., understanding, remembering.  evaluating, and
responding,

a. Recenamg
Receiving is the intentional focus on heanng o speager’s
mcssdae, wiach happoens when we filter out other sourves so hal

wie can isolate the message and avoud the confusing mixture of
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meoming stimul. At this stage, we are still only hearing the
message. Notiee in Tigure | "Stages of listening" that this stage is
represcied by the car because it is the primary tool invelved with

this stage ol the istening process,

b, Understanding

Tnn the understanding stage, we altempt to Jlearn the meaning
of the message, which s nut always casy. [or onc thing, il a
spoiker does not cnuneiate clearly, it may be difficult to rell what
the message was—did yow friend say, “1 think she'l be late for
class.” or “my teacher delayed the class™ Notice in Figure |
"Stages of listening' that stages twu, tiee, and four arc represented
by the brain becausc it is the primary tool mvolved with thesc

stages of the lisleming process.

¢. Remembering

Remembering begins with listening; il you can’t remember
something that was said, you might not have been tisteming
effectively,. Wolvin and Coakley (2006), noted that the most
common reason Tor not remembering a message alier the laet 15
hecause it wasn't really leamned in the first place. However, even
when you are listening altentively, some messages are MmOIe
difficult thun others to understand and remember,
d. Dwvaluating

The fourth stage in the listening process 1y evaluating. or
judging the value ol the message. We might be thinking, “This
makes sense” o, conversely, “This is very odd.” because cviryone
cmbodies biases and perspectives leared [rom widely diverse sets
of lif experiences. evaluations of (he Same messape Can vary

widely from one lisiener o another.

A
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e. lormative Feedback

Not all respomse occurs at the end of the messasc.
Formative feedback is a natural part of the ungoing transaction
betereen 2 speaker und a listener. As the speaher delivers the

miessage, a listener sipnals his or her invelvernent with focused

allention, note-taking, nodding. and other behaviors that indicale

understanding o1 failue to understand the message. These signals
are important to the speaker, who is interssted in whethor the
message s clear and wccepted or whether the content of the

message 15 meeling the reststance of preconceived ideas.

t. Sumrnative Feedback
Summative feedback s piven ar the end of the
—— communication. When you allend a political rally, a presentation
given by a speaker you admire, or even a class, there are verbal and
nonverbal ways of Indicating your appreciation for or vour
desagreement with the messages or the speakers at the cnd of the
message.
The points explained sbove show that those stages of

hslening are very needed in order 10 know students comprehension,

TGT {Team, Game, Tournament) Method

Teamn Game Tournament {151} method developved by David e Viies
and Keith Bdward. TGT method 15 the first leaming from JThen Hopking {(Slavin,
2008:12), [his method 15 a coorperative approach with the team which develop
coorperalive nterpersonal. In other word TG s one of the coorperative learming,
types which put the student in study groups which has member around 5 (o 6
studenls wiath ubility, pendre, amd ethnie group or terns are diftercon.

Besides, Slavin also stated that (2008} there are characleristics of approaches

Hy grouping can beocbserved trom warigtions aspecl
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a.  Learning purpase in small group
Learning purposes in small group are {a) giving the students
apportunilizs to develop ability to preblem solving rationally, (b} developing
cocial altitude and spirit of teamwork (o) building Lea activity in study unkil
cach group have responsibility and {d) dowvelaping ability of leadership in the
Eroup,
b, Studcats in‘earning small group
In order that small group can play canstructive and productive role in
wearning, it is expected that; {a) member of praup should be aware te become
memoer of the group, (b] students as member of group have sense of
responsibiity, {£} each member of group build a good relation and encourage
enthusizsm of trie team, and {d) the group create a cohesive team Wwaork,
c.  Teacher in group learming
Teacher's roles in group learning ares [a] formation of group, {b}
.pTeTi-‘ming ol group task, {c) implementation, and {d] evaluation of result group
study.
Basad on lhe explanation above, it can be concluded that in leam Game

Tournament {TGT) there is an approach. itis an approach of small group.

The implementation of Team Game Tournament in Learning

The Implementation Teams-Games-Tournaments in Lzarning According 1o
Slavin {2005: 170}, the implementations in TGT are class presentation, teams, gamMes,
tournaments and team recopnition.

a. Class presentation.

Ihe first presentation is material, Students have to pay atlontion
during class presentalion because it can help them to do gquiz well and their
weore of guir determine the group score.

b Teams,

Students are assigned to make group consisting of 4-5 sludents with

heterogencols acadomic achieverment, race of ethnic and each team should

viscuss the given materials from the tegchers oresentation, Here, they have 10
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do the warkshea: and discuss it together and share their insights relatec to the
Lopic.
e fGames.

Garmes contain the relevant guestions to the matenal discussed in
rRpam te test thair individual crderstanding, 15 takes place in a table consisting

of three students who become the reprosontatives from the different tearns.

The rules can be searn os follow:

1) 17 student picks 2 numbered card and Frds the corresponding question
an Lhe came sheet, read guestion out loud, and trics to answe”,

2] 3™ qudent challenges if ho or she wants Lo {and gives a different
AOEWET], OF Pas5as.

i) 3" srudent 1 challenger passes if he or she wants 9, whern all have
challenged or passed, 2nd challenger checks the answer sheet. Sludent
who answers correclly, can keeps the card, If the reader is wrong, there

—

i no penalty, but ¥ either challenger is wrong, he ar she most put &

previously won card, if any, back in the deck.

d. Tournaments,

A& tournament is the structute where the games lake place. 1t is
conducled after Lhe teacher gave presentation and the teams have practiced
with their worksheet. | he students are assigned to tournament L3 blas im which
-he toumaments are composed of homogenous students, The technique can
be figured out as folows:

Figurc 1. Assignments to Tournament
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toin critericn as below:

Table 1. The Scoring of Criterion

- AvErage ;‘rcnrc"s Tearm The Reward
-41].— Cood foam ]
!_ﬂ': Great Tezm
_S_D Super Great Tedm
|

I* can be coneluded 16T can be applied in four skill of English lessan: Speaking,
Listening, Writing, and Reading. TGT are alsn useful for some stages of teaching that s

prosentation and practice that can be design to some various levels: primary, secondary,

-

tertiary.

The Advantages of TGT,

study group 15 one of important part i applying cooperative learning
{including 1eam Game Tournarment as a kind of cocporative learning) that can help to
create spirit and eneourage student o help each other, Although study group are
emphasized, individual aceountability is also important in coonerative learning that
ensure each member of a group learn the content and master the concept and skills
being taught. Whereas, hetcrogencous groups that consists of different race, ethnicity,
and gender can increase inferaction and relationship among each member of graups. Lic
(2004) stated that hetcrogoneous groups give an Apportunity to leach each ather [pecr
tutoring), suppart, increased nleraction and relationship between rate, ethnicity, and
gender, and make easier in dassroom management with there is a person with hizh
academic abilitias,

According to Slavin (2005 163), there arc sume adventages in applying Team
e Tournament  echimgue in teaching learning process cuch as students who are
more active during the learning process, ctudonls will be better mastery in the materil

provided becauss there are challenge in this technique which farce them 1o master the
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material, improve the stadent communication skili each other, learning process will be
more attractive, and improve the teaching quality.

By applying this Techrigue, iUy very useful for improving speaking skill as Slavin
ctatemernt that Team Game Tournament Technique can imgrove The stodeont
conmdnication skill where spesking is part of communication skill, In additien, Team

Game Tournament technigue can improve the teaching quality that become one of

teacher's prigrity 1n teaching and lcarning process,

Method of the research

This rasearch would uzed a Classroom Actien Research [CAR} which consisted
of planning, action, observation, and implementation [Elliett {1991} {Wiraatmadja,

2007:100}. The respondent of the research was class VI (I A) in MTs Pangasila

]
S

Bengkulu which cansisted of 24 students. The rescarcher chose this schoo! becauss in
this school there ware some problems in lisiening skill, such as have not laboratary of
language, =nd the teacher alwavs used the same method which make the students
bored. Instrumcnt which was used in this research were listening test, observation
sheet, and documentation. |he data of this research was analyzed as the procedures as
Fallaw; the first, in order to got a complete the data from the pre-test, the researcher
gave score to the test The spcond, it ordering Lo get a complete data from the post-

test, the rescarcher also gave scare to the test.

after collecting @ complete data of students’ score, the researcher count the
mean score by using the following tarmula:

s

T




ptote:

Ml = mpan score

¥ =total af the ctudents’ score

W — numbter of students

Then, the researcher counted the percentage of students score in cach cycle in
arder to krnow whether there was improvement ar nol. The formula below used to find

students’ pereenlages:

T
iy (a Moo

Mote:

g = The score which is found is percentage "l

T = Total of the stodents' score that apply Team Game Tournament [TGT)
G = Total number of the students

(arikunto, 2002)

After that, the result of the tost interpreted by using table of five scale intensal

percentages those are proposed by Murglantoro {2008: 19) below:

Tahle 2. Table of students score interval

i Interval Percentages !  Qualification
BO% = 100% Very Good

T 7585 — 81% Good ]
60% — 74% ! Modarate |
A% - 59% Low

- - 0-39 | _Failure |
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In this research, the cycle would be stopped if the mean of score which was
received achieye the tarpel. The mean ef score was 75 appropriato wilh creals=ian of

success minimal (KKM] of English lesson in MTs Pancasila Bengkulu.

Findings

The researcher was collected data from tne eighth grade students of MTs
Fancas la Bengkulu in academic yeas 2013/2014, They were cansisted of twenty four
students. The researcher identified that there were some problems focus to listening in
teaching and learning process. The researcher tried fo increase studers” listening skill
by using Team Game lournament {TGT) method. he rovising of students” listening skl
was showh by comparing the percentape of students’ listening skill in each oycle. This
research consisted of some stages, they were pro-assessment, eycle |, oyele |l cyela .

Before hogan in oycle, the researcher gave T:ware—assessmcnt to know the
students fistening skill. 1t means that, the researcher not used yet Tram Game
Tourparment (TGT) method, The researcher listened record from native speaker and the
studcnts answer questions which was oreparad by researcher a5 pra t2st.

Bused on the resdlt of are-assessment, thern wore 13 students or (54,17%) got
failure in listening skill, there were & students or (20,83%) got law in listening skili, theare
wers 6 students or [25%) got moderate in listening =kill, and there were no students gat
good and vory pood in pre-assessment. They gol sior fike that because most of
students have low vacabulary so that words unfamiliar for them. Sesides that, the

teacher always used the same method in teaching learning process of listening.

Cycle |
a. Planning of action |

After saw the result of studenls’ lislening score in pre-assossment, the
researcher arepared some reco-ding appropriate with material which was learned at
pighith prade students of MTs Pancasils Beng<ule in acgoemic year 201372014 by using
Team Game Tournament (TGT) methed. The material hiad the same level as the material

Lhat they had learned and accorging 1eir syilabus And Lhen the rescarcher used e
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lessan plan that had been prepared befare as the guidance for the researcher in the

teaching and laarming pracess.

b. Action

Ater prepared English reaching materia’ and the instrument that would

tie used in action 1, the researcher did the action with the procecures trelonwe:

1] Pre- Teaching Activity

In thiz activity, the researchers grected the students, checked the students’
attendance list, checked and prepared sequences of classroom, and o'
about the purpase of learning to studenls.

2]  While Teaching Activity

in Lhis part, the researchers distributed English materials to the studenls,
explained about the material orally in several minutes to the students by
using Team Game Tournament (TG1] method, andtdwided the students
hecame five groups appropriale the result of pre test, Group 1 consiste of fie
students who gol the highest score. Group 2 also conslsts of five students
who got the same score, Be continued to group 3, group 4 and group 3, but
proup 5 only tour students. Then, The rescarcher preparcd some cards, At
the front of card there is the number of card and at behind of the card was
written the question appropriale with number of the card. Then, the student
from each group took the ane of the card. and all of the students in the
group must answer that guestion. After that, the rosearcher pave worksheet
which consists of two parts. The stuiddents answor all the guestions. Hnally,
the relsearr,her asked each group of the students to table tournament. Then,
the students answer the question appropiiate with card which be taken
belure.

3) Post activity

In this activily, the researchaor gave opparlanity 1o students to a=k ahout
matorial which thoy didn's understand yet, concluded the aotivity, and then,

closed the activity,




. Obhservation

While the researcher taught the material to students, the researcher also
did the gaservation through observation shest with Tnglish teacher in MTs Pancasila
Rengkulu. 1hrough this observation, Lhe researcher and English teacher found thas anly
same of studerts’ pay attention toward the lnsson during the class, only some of
students_pay hacome active paricipant, §ow slndents critical toward the material
discussed, only sume of students take note during the lesson and some of students dane
assignment that are given by the teacher, and learning situation js very passive, Thon,
the English teacher recommended 1o the researcher \o control the student’s activity by
asking Lhem ta focus.

. Raflection

In this stage, the researcher compared the result of the pre-assessmenl and cycle |, The
researcher jucdged that Team Game Teurnament (TGT) method was melhod which
affactive to revise students” listening skilk especially at eighlh grade Stud;'IIS of MTs
Pancasila Bengkulu in academic year 2013/2014. It can be coen from the result of cycle |
which ie botter than the result in pre test. The researcher also used this result tor the

next cycle 1o nelp the researcher increase the students’ listening skl

Oascd on the result of action 1, we can sco that 27,5% of the students or 9
students were failire in Bistening skill, it because of some students wha still have the
aroblom such as fecling shy when they spoke in front of their friends so Lheb didn't get
the meaning of il, dun’t have enough 'n.rﬂc-abularic‘s, ot hut in this oycle there was
revising score from the pro-assessment into cycle 1.k means that Team Game
Tournament (TaT} method can minimize students’ problem who were fzilure from
S4.17% or 13 students to 37,55 or 9 students, thare were 4 students who got low score
or 16,7%, thore were 9 tudents or 37.5% wha pot moderata scors, thero were 2
sruderts or 8.3% who got pood score and thore was no student who got very goad
SR

By Lhis resut in wycle 1, the researcher felt thol Team Game [ourpsment [TGT]
method is good tor students, 2nd could be applied in teacang and learning process Lo

get better resull in next Lme. (0 other hand, the condition of the students, such as thazir
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rmotivation, intorest, brave and selt-confidence must be increased well. Because the
rusearche= still found the problems about the aspetts above on the students sach as
they still didn’t got the meaning of i, sarme of them have lack uf English vocabularios,

etc. Theretore, the researcher should go to the next oy

Cycle 1
. Planning of Action

after seeing the result of cycle |, the resaarcher prepared Englsh teaching
material, imstrument, and lesson plan, to improve students listening skill in cyele 11
Recause the researcher belicved that ctudents listening skill will be better by using
Team Game Tournament (TGT) method. English teaching material was used in cycle 1§

was abuout giving congratulations.

b. Actionh
aftor prepared English teaching material and the instrument that will be U in
action 2, the researcher did the action wilh the procedure below:

1} Pre- Teaching Activity

It this activily, the researchars greated the students, checked the students’
altendance list, prepared the sequences af the classroorm, and 10ld ahout
the purpose of learning,

2y While activity

in thic saction, the rescarcher distributed English materials 1o the studants,
and 1hen explained about the matarial orally in several minutes 1o the
ctudents by using Tearm Game Tournament (TGT) method. After Lhat, the
researcher divided the students became five groups appropriate the result
of pro test. Group 1 consists of five students who got the highest score.
Group 2 also consists of five ctudents who got the same score. Be eontinued
ta group 3, group 4 and group 5, but proup 5 only four students. 3osides,
the resparchers precared some cards. At the front of rard there is Lhe
sumber of card and at behind of the card was written the guestion

appropriate with number of the card, Then, the student from fach groug




took the one of the card. And all of the students inthe froup moesl answer
thatl guestion. Then, the resezrcher zave warkshaat which consists of two
parts. The studienls answier all the guestions, Last, the researcher as<ed
each group of the studonts to table toarnament. Then, the sridlents answer
Lhe question apgrogriate with card which be taken before,

3} Fast Teaching Activity

In this part, the researcher pave opporiunity to studonts to ask about
materal which they didn’l understand yet. Then, The researcher concluded

te activity and closed the activity,

¢, Observation

While the researcher taught Lhe material to students, the English teache- at
cighth grade students of MTs Pancasila Rengkulu in academic year 2013/2014 also did
the observalion and menitoring during the activity. The English teacher observed the
students activity in the dassroom, especially their listening activity through obiervaticon
sheet. Through observation of action 2, the English teacher found only some of
students’ pay attention toward the lesson during the class, only some af students pay
become active participant, becomie critical loward the materiz| discussed, students take
note during the lesson and students do not assignment that are given by the teacher,
and iearning situations passive. Then, the researcher tried 1o control the students’
activity by asking them to focus on the activity of learning. Through this condition, the
rescarcher felt that the monitoning aad controlling of the students might be revised
again on the next cycle to get beller situation and results.

d. Refloection

If thic session, tho comparisnn of the cycle | and cpcle || result was reflected,
similar with the reflection on oycle |, in this reflection, the researcher analyzed
evorything related with the students’ revising in listening The rescarcher will still used
ta's information for the next cycle, From the action |1, the researcher know that using
Team Game Tournament (TG1) mehod in teaching English was cffective to increasing
student's istening skili, it could b seen on the resuit of action 1. L conld be shown that

thoro were some progressns of students’ listening skill. There were 20,83% of studanrs
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ar 5 students who failure in listening skill, it because the students tred minimize all the
problems that they {ell in pre-assessment znd cycle |, 4,17% of the students ar 1
students who low in listening skitl, 41,7% of the studente or 10 students who modaradle
i listening skill, 25% of the students or & studenl whoe good in listening, end thers wero
2 students or 8,3% studeonts who very good in fistening skill, it because mest of the
ctudante still hawes the problems such as their motivation, intorest, self-confidence, and

lack of vocabuolary in listening.

Cycla 1

&, Planning of Action

Aftor finishing cycle | and cycle 11 and seeing Lthe rosult of students” listening
skill in each cyches, the ressarcher prapared English teaching mazterial, instrument, and
lessan plan, to revise students [istening skill in wycle [ Because the researcher beligved
that students' listening skill will be better by using Team Game Tournament method.
English teaching material was used in cycle Il was about giving advice and gheing
information. Before doing this cycle and its test, the researcher asked them to more
focus and attention in listening.

b. Action
After prepared English teaching raterial and the instrument that weuld be used
in action 2, the researcher did the action with the procedures below:

1) Pre activity

in this part, the ressarcher greeted the students, checked the students’
strendance list, preparcd the sequences of the classraom, and told about
the purpose of lzarning.

2] While Teaching Activity

In this activity, the researcher distributed English materials to the students
and cxplzined about the material orally in several minutes to the studants
by using Team Game Taurngmid (TGT) method, Then, The researcnes

divided the studcnts became Tive groups apprepriale the result of pre test,
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Group 1 consists of five students who got the highest score. Grovp 2 also
eeznsists of five students who got the same score, Be continued to graup 3,
group 4 and groep 5, but group 5 cnly four students. Afte- that, the
researcher prepared some casds. At the frant of card there is the number of
card are 3t behind of the card was written the guesiion appropriate with

pumibser of the card. Then, the student from each proup ook Lhe ane af the

card, And -aII ot the students in the group must answer that question, Neoxt,

The researcher gave worksheel which consists of tweo parts. The students
answer all the questions, and finally the researcher asked cach group of the
students to table tournaman:. Then, the students answer Lhe guestion
zppropriate with card wh'ch be taken befare,

3] Post activity

In this section, the researcher gave opportunity te students to ask about
material which they didn't understand yet, concluded the activity, and

closed the activity

¢ Dhsarvation

While the rescarcher taught the material to the students, the English teacner ay

observer also did the obscrvation and moniloring during the activity, Through

abservation,

Loward the

the researcher and the observer found that all students’ pay atrention

lesson during the class, students’ become active participants in the

classroom keing active participant individually and in group work, students becorne

mare critical toward the material discussed, students take note during the lesson and

students do

active.

d.Reflection

not assignament that are given by the teacher, and learning siluation is

In this session, the comparison results of the oycle || and oyce 1 was reflected.

Similar with

ratitod with

the reflection on cycle 1, in this redleclion, researcher analyzed everything

the students” ima-avernenl in liston ng.

[heaugh the resclt, it cowld Yo oseen Lhal stddents” lslenmg ssill rovised

eHeotively than actions in the oyele hefore, The result above shows tnat the percertage
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of failura students in listening was 4,17% or 1 students, the percentage for low students
in listening was 4,17% or 1 students, there were 25% or 6 students wha moderate in
listening =kill, and there were 33,33% or 8 sludents who good and there were 33 23% or
8 students who vary pood in listeming skill. [t means that most of the stadents were
active listening in oycle 3 and its test,

It the datz was znalyzed based on ohserving and evaluating of listening skill in
pre-asscssmont, oycle I, oycle U, and cycle | There was revising students” listening skill
by wrsing loam Game fourpament { 4G1) method. 1T coen be seen in comparng the
result of students' listening skill in pro-asscssment, cyee |, oycle 11, and cycle ] in the
Mexlborwing tatde ;

Table. 3 The Percentage of Students’ Listening Skill in All Each Cycles

The dualificatiun of Students Listening Skill )
Cycles
Failura Low Moderate Good Very Good
Pra- 54, 17% 20,83% | 25% 0% a% i
assessimnent
“yele 1 37,5% 16,7% 37.5% 2.3% (%
Cycle 2 20,82% ,17% | 41,7% | 25% 8,3% R
| Cycle3 | 417% 4,17% 25% 33,23% 33,33%

Based on the table above, it could be seen that the percentages of students’
listening skifl increase in each cycle. It could be proved that the students who failure in
pre-assessment there were 13 students, in eycle 1 there wore 9, in cycle 2 there was
increasing that there were 5 students who tailure, and in oycle 3 thoro were 1 student
whry tailure. The students who low in listening skill in pre-assessinent there were 5
students, inoycle 1 there were 4 students, in cycle 2 there were 1 student, and in cyele 2
ithere were 1 sludent. The students who moderate in listening skill in gre-assessment
there weore & students, in eyele 1 there were 9 stodents, in cycle 2 there were 10
students, and in cycle 3 there were G students, The students who good in listening skill

N opre assessment there was oo sludent, in oycle 1 there were 2 ctudents, in cyce 2
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therz were B sludents, and in cycle 3 there were 8 students, There was na student who
very good in listening skill at pre-assessment and cyce 1,in cydle 2 lhere werp 3
students, and in cycle 3 there were 8 students who very geod in listening skill, The
students have been studying hard in imarev’ng their listening skill threweh Team Game

Tournamen| {TGT} method, Lhey tried te show their best perfarmance in listering when

teaching and learning process of English conducted in classroom. It alse showed that

Tearn Game Tourmament (TG7T) method was effective in improving students listening
skill at eighth grade students of Madrasah Tsanawiyal (MTs) Pancasila Bengkulu in

academic year 2013/2014.

CONCLUSION

It can be corwluded that Team Game Tournament {TGT) method was good
methaod to teach listening in order to impreve students’ listening skill especially in MTs
Pancasila Bengkulu where the students demanded to listen English in their daily life
especially during learning English subjeet in classroom, This method could deocresse
students” problems in listening English, such as low motivation to listen, don't have
eniough vacabularies to know the meaning what they hear, unfamiliar with goad
techniques to listen easily. Then, it is suggested for the English teachers to teach
listening subject by using Team Game Tournament method, should be creative in
developing the teaching learning activities in classruom to make the class alive and
theirs students do not get bored. This method improve the students” listening skill step

by step, and there was significant improvernant in listening skill.
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